
Campus: Godwin, Harper, Lacy, Lowe, Smith

Author: 4th Grade Date Created / Revised: 8/9/2021

Six Weeks Period: 1st Grade Level & Course: 4th Grade Reading and Writing

Timeline:  12 Unit Title: Author’s Purpose and Craft: Understanding
Purpose and Message

Lesson: Unit 2A

Stated Objectives:
TEK # and SE

Listening and Speaking Student Expectation

● 4.1A Listen actively, ask relevant questions to clarify information, and
make pertinent comments

● 4.1B Follow, restate, and give oral instructions that involve a series of
related sequences of action

● 4.1C Express an opinion supported by accurate information, employing
eye contact, speaking rate, volume, enunciation, and the conventions of
language to communicate ideas effectively

● 4.1D Work collaboratively with others to develop a plan of shared
responsibilities

Reading Student Expectations (Red SEs indicate high likleyhood of
being tested on STAAR)

● 4.3A Use print or digital resources to determine meaning, syllabication,
and pronunciation.

● 4.3B Use context within and beyond a sentence to determine the
relevant meaning of unfamiliar words or multiple-meaning words

● 4.4A Use appropriate fluency (rate, accuracy, and prosody) when
reading grade level text.

● 4.5A Self-select text and read independently for a sustained period of
time

● 4.6A Establish purpose for reading assigned and self-selected texts.
● 4.6B Generate questions about text before, during, and after reading to

deepen understanding and gain information
● 4.6E Make connections to personal experiences, ideas in other texts,

and society.
● 4.6I Monitor comprehension and make adjustments such as re-reading,

using background knowledge, asking questions, and annotating when
understanding breaks down

● 4.7A Describe personal connections to a variety of sources, including
self-selected texts.

● 4.7B Write responses that demonstrate understanding of text, including
comparing and contrasting ideas across a variety of sources

● 4.7C Use text evidence to support an appropriate response
● 4.7E Interact with sources in meaningful ways such as notetaking,

annotating, freewriting, or illustrating.
● 4.7G Discuss specific ideas in the text that are important to the meaning.
● 4.10A Explain the author's purpose and message within a text.

Writing Student Expectations (Red SEs indicate high likelihood of
being tested on STAAR)

● 4.2A Demonstrate and apply phonetic knowledge by:



● 4.2Ai decoding words with specific orthographic patterns and rules, including
regular and irregular plurals

● 4.2A.ii decoding multisyllabic words with closed syllables; open
syllables; VCe syllables; vowel teams, including digraphs and
diphthongs; r-controlled syllables; and final stable syllables;

● 4.2A.iii decoding words using advanced knowledge of syllable
division patterns such as VV;

● 4.2B Demonstrate and apply spelling knowledge by:
● 4.2B.i spelling multisyllabic words with closed syllables; open

syllables; VCe syllables; vowel teams, including digraphs and
diphthongs; r-controlled syllables; and final stable syllables;

● 4.2B.iii spelling multisyllabic words with multiple sound-spelling
patterns

● 4.2B.iv spelling words using advanced knowledge of syllable
division patterns;

● 4.11A Plan a first draft by selecting a genre for a particular topic,
purpose, and audience using a range of strategies such as
brainstorming, freewriting, and mapping.

● 4.11B Develop drafts into a focused, structured, and coherent piece of
writing by:

● 4.11D Edit drafts using standard English conventions, including:
● 4.11D.i complete simple and compound sentences with subject-verb

agreement and avoidance of splices, run-ons, and fragments;
● 4.11Dii past tense of irregular verbs;
● 4.11D.iii singular, plural, common, and proper nouns;
● 4.11D.vii pronouns, including reflexive;
● 4.11D.viii coordinating conjunctions to form compound subjects,

predicates, and sentences;
● 4.11D.ix capitalization of historical periods, events, and documents;

titles of books; stories and essays; and languages, races, and
nationalities;

● 4.11D.xi correct spelling of words with grade-appropriate
orthographic patterns and rules and high-frequency words.

Handwriting Student Expectation

● 4.2C Write legibly in cursive to complete assignments (cursive
instruction will not begin until we receive the handwriting
textbooks/workbooks)

ELPS:
https://www.teksresourcesystem.net/module/content/search/~/item/697222/vi
ewdetail.ashx

See Instructional Focus Document (IFD) for TEK Specificity

Key Understandings Reading is the act of interpreting written communication in order to
deepen our understanding about the world and learn about the thoughts
and experiences of others as well as ourselves.

Writers make deliberate choices regarding content, language, and style
to craft texts for specific purposes, audiences, and contexts.

Readers can enhance understanding of a text by examining and
analyzing author’s craft.

Readers/Listeners use comprehension strategies to construct meaning.

https://www.teksresourcesystem.net/module/content/search/~/item/697222/viewdetail.ashx
https://www.teksresourcesystem.net/module/content/search/~/item/697222/viewdetail.ashx


Readers/Listeners can convey their understanding through a variety of
responses.

Language is the application of rules and patterns to sounds,
letters/symbols, syllables, words, and sentences in order to
communicate orally and in written form. These skills become more
complex over time.

Language development is advanced by the ability to learn and
understand new words.

Misconceptions ● Students may think a text has only one purpose rather than understanding that
purpose often changes within a text because authors have different reasons for
writing certain sections of the text.

● Students may think that the writing process is linear rather than a recursive
process in which the writer is moving back and forth between stages, often
revisiting stages throughout the writing process.

● Students may think handwriting has no effect on the reader. However, legible
handwriting is critical to communicating a message to the reader.

Key Vocabulary ● Annotating —  adding notes or comments to a text to mark significant features
and/or personal commentary

● Author’s Purpose — the reason an author writes about a particular topic (e.g., to
persuade, to entertain, to inform, to explain, to analyze, etc.)

● Audience — the intended target group for a message, regardless of the
medium

● Brainstorming — a technique in which many ideas are generated quickly
and without judgment or evaluation, usually as part of a problem-solving
process or to inspire creative thinking. Brainstorming may be done in a
classroom, with a small group, or individually.

● Context — the words, sentences, or passages that precede or follow a
specific word, sentence, or passage

● Editing — a stage in the writing process when a written text is prepared for an
audience by attending to and correcting mechanics, grammar, and spelling

● Purpose — the intended goal of a piece of writing; the reason a person
writes

● Topic — a specific subject, idea, or issue that is the focus of a discussion, essay,
article, or other work
Related Vocabulary
-Author’s Craft                  -Intention -Message
-Choice                            -Habits -Writing Process
-Independence                 -Mentor Texts

Spelling Lists
Week 1.4: books, computers, classes, couches, buzzes, boxes, candies,
berries, traffic, napkin, inject, until, secret, program, father

Suggested Day Instructional Procedures Materials, Resources,
Notes



Day 1, Monday, August
30th

Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.1A Listen actively, ask relevant questions to
clarify information, and make pertinent
comments AND 4.6I Monitor comprehension
and make adjustments such as re-reading,
using background knowledge, asking
questions, and annotating when
understanding breaks down AND 4.7C Use
text evidence to support an appropriate
response AND 4.1C Express an opinion
supported by accurate information, employing
eye contact, speaking rate, volume,
enunciation, and the conventions of language
to communicate ideas effectively AND 4.6B
Generate questions about text before, during,
and after reading to deepen understanding
and gain information

Instructions for Teaching the Whole Group Reading
Mini Lesson (15-20 minutes):
● Introduce the anchor chart found in TE Volume 1,

page T42: Anchor Chart 1: Ask and Answer (easily
available in Google Drive). Discuss the importance of
asking who, what, when, where, and why in regards
to character and story development and how asking
these types of questions while reading can help the
reader better understand what he/she is reading

● Tell students that they will be watching a Fractured
Fairy Tale, which is a fairy tale with a twist. Be sure to
pause throughout the video and model using the
questions from the Ask and Answer anchor chart.
When you ask a question, allow students to discuss
the answer in pairs or small groups to work on SE
4.1A before discussing it as a class. Fractured Fairy
Tale The Princess and the Pea:
https://www.youtube.com/watch?v=IPytbUghpJM (If
you go to http://www.viewpure.com/ and input the
website, you can avoid any advertisements)

Instructions for Small-Group and Independent
Reading Work (45-60 minutes):
● Students will re-read Flora and Ulysses on p. 18 of

their MyBook 1. As they read, students should work
together on the graphic organizer: Page T42:
Printable 1: “Ask and Answer Questions”

● This would be a wonderful time to pull small groups or
walk around the room observing and listening to help
support where needed

Reading
● Printable 1: “Ask

and Answer
Questions”

● MyBook 1
● Anchor Chart 1:

Ask and Answer
(easily available in
Google Drive)

https://www.youtube.com/watch?v=IPytbUghpJM
http://www.viewpure.com/


Instructions for Whole Group Reading Wrap-Up (5
minutes)
● In a whole-group discussion, have students share

what they wrote on their graphic organizers and
discuss any Aha moments

**************
Writing Workshop

Writing TEKS Focus: 4.11D Edit drafts using
standard English conventions AND 4.11A Plan
a first draft by selecting a genre for a
particular topic, purpose, and audience using
a range of strategies such as brainstorming,
freewriting, and mapping AND 4.11B Develop
drafts into a focused, structured, and
coherent piece of writing by AND 4.1D Work
collaboratively with others to develop a plan
of shared responsibilities

Specificity from Instructional Focus Document (IFD):
EDIT DRAFTS USING STANDARD ENGLISH
CONVENTIONS
Including, but not limited to:
● Editing drafts using standard English conventions

may include:
o Checking for and correcting grammar usage

errors
o Checking for and correcting capitalization

errors
o Checking for and correcting punctuation

errors
o Checking for and correcting spelling errors

● Other considerations for editing may include:
o Studying mentor texts (texts used for study

and imitation) for the use of standard English
conventions and authors’ choices in
conventions

o Employing standard English conventions in
spelling, grammar, and punctuation to craft a
written message that affects the reader for a
specific purpose

● Conventions — standard rules of grammar and
language, including written mechanics such as
punctuation, capitalization, spelling, and paragraphs
and written/oral usage such as word order,
subject-verb agreement, and sentence structure

● Mechanics — in writing, the use of standard rules
of grammar, spelling, punctuation, and usage, as
opposed to expressive or artistic considerations

● Editing — a stage in the writing process when a
written text is prepared for an audience by attending
to and correcting mechanics, grammar, and spelling

Note(s):
● Editing is different from revising. Editing is correcting

mechanics whereas revising improves the content of
the draft.



● Grade Level(s):
● Refer to 4.11Di-xi for information on the specific

grade-level expectations for language conventions.
Students should also be responsible for previously
learned conventions

Instructions for Teaching the Whole Group Writing
Mini Lesson (15-20 minutes) AND Instructions for
Small-Group and Independent Writing Work (45-60
minutes):
● Read the TEKS focus and explain its meaning to the

students
● Have students turn to a new page in their journals.

This page will be entitled Step Four: Revising and
Editing

● Explain to the class that revising is the process of
improving our details

● Introduce the ARC strategy for REVISING by viewing
the video
(https://www.youtube.com/watch?v=HLcjb0t6SRI&t=5
3s) and have students copy the strategy in their
journals:

o A: Add a good, specific detail
o R: Remove an off-topic/repetitive detail
o C: Change a detail to be more specific

● After watching the video and copying the strategy in
their journals, the teacher should model ARC using
his/her essay

● Students should then practice what they have seen
by ADDING two things to their essays, REMOVING
one thing from their essays, and CHANGING two
things in their essays

● Explain to the class that editing is the process of
correcting the mistakes made in a draft

● Introduce the CUPS strategy for EDITING and have
students copy the strategy in their journals:

o C: Capitalization
o U: Usage (right word in the right place)
o P: Punctuation
o S: Spelling

● Students watch video on how to edit.
https://www.youtube.com/watch?v=SNs9zZm9jzg&t=
88s

● Teacher models highlighting CUPS errors in her
essay. Students will then switch essays. Using a
highlighter, they will highlight at least two things their
partner’s essay needs to fix (CUPS: Capitalization,
Usage, Punctuation, Spelling). They will not tell their
partner what is wrong; just highlight. Students return
one another’s essays and then correct the highlighted
errors. If they do not know why it is highlighted, have
them confer with their partner

● Collect drafts to grade (or if time allows, you can have
students write a final draft on lined STAAR paper)

● For this first round of essays, when you grade each
essay, point out one strength and one thing to work
on in each student’s essay. Keep a separate list of
common weaknesses you observe in students’

https://www.youtube.com/watch?v=HLcjb0t6SRI&t=53s
https://www.youtube.com/watch?v=HLcjb0t6SRI&t=53s
https://www.youtube.com/watch?v=SNs9zZm9jzg&t=88s
https://www.youtube.com/watch?v=SNs9zZm9jzg&t=88s


essays so that you can address a few next week
when you give students their graded essays

Day 2
Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.3B Use context within and beyond a
sentence to determine the relevant meaning of
unfamiliar words or multiple-meaning words
AND 4.6A Establish purpose for reading
assigned and self-selected texts

Specificity from the Instructional Focus Document:
4.3B
● Using context to determine word meaning may

include:
o Identifying unfamiliar or multiple meaning

words while reading
o Rereading the sentence where the word(s) is

located plus other sentences and/or
paragraphs as necessary

o Locating key phrases surrounding the word(s)
and/or beyond the word(s) that help clarify
meaning

o Locating specific context clues such as
in-sentence examples, definitions,
restatements, synonyms, and/or antonyms
that help clarify meaning

● Context — the words, sentences, or passages that
precede or follow a specific word, sentence, or
passage

Instructions for Teaching the Whole Group Reading
Mini Lesson (15-20 minutes):
● Read the TEKS focus and explain its meaning to the

students
● Activate prior knowledge by asking students to

discuss what they know about context clues with
someone close to where they sit. Discuss a few
answers as a class

● Display the Anchor Chart 24: Context Clues (easily
available in Google Drive) and discuss. Have
students copy the chart in their journals

● Re-watch the Flocabulary video on context
clues:
https://www.flocabulary.com/unit/context-clue
s/

Reading
● Selection Quiz

Module 1: Kitoto
the Mighty

● Kitoto the Mighty
on p. 76 of MyBook
1

● Anchor Chart 24:
Context Clues
found in HMH
(easily available in
Google Drive)

https://www.flocabulary.com/unit/context-clues/
https://www.flocabulary.com/unit/context-clues/


● Discuss the video with students and the
various types of context clues that can help
them figure out a word’s meaning

● Have students turn to p.76 of their MyBooks.
Allow them a few minutes to flip through the
pages of the book and discuss with someone
close by what purpose they have for reading
the text. Allow time for volunteers to answer
with their purposes. Then explain that one
purpose of reading today is to work on using
context clues (this step satisfies SE 4.6A)

● Students will read Kitoto the Mighty on p. 76 of their
MyBook 1 (or listen to the text on HMH Ed). As they
read, they should write down the sentences where
they find each of the first three critical vocabulary
words (cautiously, trickled, and marveled) in their
journals. Next to the sentence, students should
identify what kind of clue tells them the word’s
definition (word part, example, definition, visual with
label, synonym, or antonym). Explain that they may
have to look beyond the one sentence for context
clues

Instructions for Small-Group and Independent
Reading Work (45-60 minutes):
● After listening to the story, have students work

together to find the remaining critical vocabulary
words in the story, copy the sentence where they find
the word, and identify/write down the clue that tells
them the word’s definition (word part, examples,
definition, visual with labels, synonyms, or antonyms)

● Discuss students’ answers for which kind of clue
matches each word. If different students have
different answers, discuss. Sometimes a word can
have more than one context clue in a single story

● Have students take the Selection Quiz Module 1:
Kitoto the Mighty. Allow them to use their books to
answer the questions, just as they will be able to on
STAAR. Go over the correct answers as soon as
possible

Instructions for Whole Group Reading Wrap-Up (5
minutes)
● Ask students to explain what they know about context

clues and how to use them

**************

Writing Workshop

Writing Student Expectation: 4.11D.vii
pronouns, including reflexive;

Specificity from the Instructional Focus Document:
4.11D.vii PRONOUNS
Including, but not limited to:
● Editing for correct use of pronouns may include:



o Identifying pronouns

● Examples of pronouns include:
she, he, we, mine, her, their, us

● Underdeveloped concept:
Students may confuse the use of
I and meespecially when used
with the coordinating conjunction
and. I should be used when it is a
subject, and me should be used
when it is an object.

o Ensuring correct usage based on the
noun’s gender and/or number including
reflexive pronouns

● Incorrect example: My mom is
going to the story by themselves.

● Correct example: My mom is
going to the store by herself.

o Explanation: Herself is
the appropriate reflexive
pronoun because “My
mom” is singular and
feminine

o Ensuring correct usage of pronouns
depending on the placement in the
sentence

● Incorrect example: Me like
donuts.

● Correct example: I like donuts.
o Explanation: Needs to be

the subjective pronoun I
● Pronoun — a part of speech that functions as a

substitute for a noun
Note(s):

● Students should be aware that using too many
pronouns in their writing may lead to confusion for
the audience/reader not knowing what the
pronoun represents. This would be something
that students may look for when revising.

Instructions for Whole Group Lesson:
● Read the TEKS focus and explain its meaning to the

students
● Introduce pronouns by watching the Flocabulary

video and the Grammar Rock video
● Choose a new Doodle Note and have students draw

or tape it in their journals. Use it to define pronouns
for students. Pronoun — a part of speech that
functions as a substitute for a noun

● Display the Pronoun Memory anchor chart on the
projector

● With the Pronoun Memory anchor chart displayed,
play a round of Pronoun Memory:

https://www.flocabulary.com/unit/pronouns/
https://www.flocabulary.com/unit/pronouns/
https://www.youtube.com/watch?v=koZFca8AkT0


o Choose a student to start the game. He or
she will pick a pronoun from the screen and
say it. The next student says that pronoun
and adds another one. Continue moving
through students to see who can remember
the most previous pronouns said aloud in the
same order they were said

● Play again without displaying the anchor chart
● Finally, have students turn to a new page in their

journals. When you say, “Go!” they should write down
as many pronouns as they can from memory. The
student who writes down the most pronouns from
memory wins the game

● Have students write five silly sentences using five
different pronouns (if you need a writing grade, take
these up to grade)

Instructions for Whole Group Writing Wrap-Up (5
minutes)
● Review the definition of pronoun
● Review pronoun examples
● Allow students to share silly pronoun sentences

Day 3 Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.3B Use context within and beyond a
sentence to determine the relevant meaning of
unfamiliar words or multiple-meaning words

Instructions for Lesson
● Finish yesterday’s shortened lesson (due to

4th grade STEM Road Show field trip
yesterday)

**************

Spelling and Writing Workshop

Spelling TEKS Focus: 4.2A Demonstrate and
apply phonetic knowledge by: 4.2A.ii
decoding multisyllabic words with closed
syllables AND 4.2B Demonstrate and apply
spelling knowledge by: 4.2B.i spelling
multisyllabic words with closed syllables;
open syllables; VCe syllables; vowel teams,
including digraphs and diphthongs;
r-controlled syllables; and final stable
syllables; AND 4.11D.xi correct spelling of
words with grade-appropriate orthographic

Writing
● Spelling and

Conventions Test
1.3



patterns and rules and high-frequency words
AND 4.11Dii past tense of irregular verbs

Instructions for Whole Group Writing Lesson:
● Students will take Spelling and Conventions

Test 1.3
● Have students grade their own papers as

they turn them in (if needed, contact Rachel
Self rself@princetonisd.net for suggestions
for students to grade their own papers)

● After all students have graded their tests, go
over the correct answers to the conventions
section

● Work with students to write an explanation for
each correct answer. Students should write
these on their tests next to each conventions
question

● Re-watch the Irregular Verbs Flocabulary
Video:
https://www.flocabulary.com/unit/irregular-ver
bs/

● Show students how to find the irregular verb
run in their dictionaries. Using a document
camera, show them that irregular verbs have
the different versions of verb tenses in the
dictionary

● Working in pairs, have students look up the
following irregular verbs in their dictionaries.
They should write down the present and past
tenses of the verb in their journals

o Catch, dig, grow, kneel, ride, shine,
write

Instructions for Whole Group Writing Wrap-Up (5
minutes)
● Review the meaning of verb and irregular

verb
● Discuss what students discovered will

investigating irregular verbs in their
dictionaries

● If time allows, have students write a present
and past tense sentence in their journals
using the verbs above. If you need a writing
grade, you can have students turn these in

Day 4 Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.4A Use appropriate fluency (rate, accuracy, and
prosody) when reading grade level text AND 4.5A
Self-select text and read independently for a

Reading
● MyBook 1
● Student-selected

library books

mailto:rself@princetonisd.net
https://www.flocabulary.com/unit/irregular-verbs/
https://www.flocabulary.com/unit/irregular-verbs/


sustained period of time AND 4.7G Discuss specific
ideas in the text that are important to the meaning

Instructions for Students to Review the Above TEKS
● Read the SEs and remind students what they mean

(these are recursive SEs from Unit 1)
● Set a timer for ten minutes. Students should read

library books, paying attention to fluency as they read.
Teacher should model reading his/her book as
students read. When time elapses, the teacher should
model how to write two or three details from his/her
book that are important to the meaning of his/her text.
Students should do the same in their journals. Allow
students to share their details and explain how they
are important to the text’s meaning

Reading Student Expectations:
4.7B Write responses that demonstrate
understanding of text, including comparing and
contrasting ideas across a variety of sources AND
4.7E Interact with sources in meaningful ways such
as notetaking, annotating, freewriting, or illustrating
AND 4.10A Explain the author’s purpose and
message within a text

Instructions for Students to Review the Above TEKS
● Read the SEs and remind students what they mean

(these are recursive SEs from Unit 1)
● Revisit “Kitoto the Mighty” on page 77 of MyBook 1.

Have students turn and talk about why the author
wrote the story and what message (theme) the writer
is trying to teach the reader. Discuss responses after
students have had time to turn and talk (satisfies SEs
4.7E and 4.10A)

● Students should turn to p.91 in their MyBooks 1 and
work together to answer the questions over “Kitoto
the Mighty” (satisfies SE 4.7B)

● On a separate sheet of paper, students should draw a
scene from “Kitoto the Mighty” (satisfies SE 4.7E)

Instructions for Whole Group Reading
Wrap-Up (5 minutes):
● Discuss answers to questions on p. 91 and the text

evidence that supports each answer
● Allow students to share their illustrations with others

**************

Writing Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Writing Student Expectations
4.2Ai decoding words with specific orthographic
patterns and rules, including regular and irregular
plurals AND 4.2A.iii decoding words using advanced



knowledge of syllable division patterns such as VV
AND 4.11D.iii singular, plural nouns AND 4.11D.ix
capitalization of titles of books; stories; and essays

Specificity from Instructional Focus Document
4.11D.ix capitalization of titles of books; stories; and
essays
Including, but not limited to:
● Editing for correct capitalization includes ensuring

correct capitalization of:
o Titles of books, stories, and essays- capitalize

the first, last, and main words in titles
● Examples include: Time for Kids,

New York Times, Charlotte’s
Web, Green Eggs and Ham, etc.

o Capitalization skills addressed in previous
grade levels include:

● Official titles of people
● Holidays
● Geographical names and places
● Months and days of the week
● Salutation/greeting and

conclusion/closing in letters
● Beginning of sentences
● Pronoun “I”
● Names

Instructions for Whole Group Writing Lesson
● Read the SEs from the board and discuss their

real-world implications
● Introduce Spelling List 1.4 by pointing out patterns to

students
o Regular plural nouns add –s (books,

computers)
o Irregular plural nouns add –es (classes,

couches, buzzes, boxes)
o Irregular plural nouns change the y to i and

add –es (candies, berries)
o Syllable division (traf-fic, nap-kin, in-ject,

un-til, se-cret, pro-gram, fa-ther)
● Instead of using a spelling menu, have students write

the four categories above and corresponding spelling
words in their journals

● 4.11D.ix Watch Flocabulary Capitalization Rap
● Display and discuss HMH Display and Engage slides

2.1.4a and 2.14b (pages 7 and 8)
● Choose a new Doodle Notes Template and have

students draw or glue it in their journals. Model how to
complete the template with capitalization/proper noun
notes

● Have students complete HMH Printables 2.1.2
Capitalizing Titles; 2.1.4 Review Proper Nouns; and

https://www.flocabulary.com/unit/capitalization/


2.1.5 Connecting to Writing: Using Proper Nouns (pp.
2, 4, 5)

Instructions for Whole Group Writing Wrap-Up
(5 minutes)
● Select a few of the questions from the HMH printable

pages to display on the white board via the projector.
Have students come to board to correct capitalization
using dry erase markers

Day 5 Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.6E Make connections to personal experiences,
ideas in other texts, and society AND 4.7A Describe
personal connections to a variety of sources,
including self-selected texts

Instructions for Whole-Group Reading Lesson
● Read the SEs, explain their meaning and relevance,

and explain that students will learn to make these
connections by comparing and contrasting two
passages over the same topic

● Show the fidget spinner video to engage and build
background knowledge. Caution students not to do
the tea light trick without adult supervision.
https://www.youtube.com/watch?v=y838TzKGrRA

● Complete the Fidget Spinner paired passage
together, modeling various strategies to help students
connect with the text and use appropriate fluency

● Paired passages are new to fourth graders, so be
sure to model how to complete the questions that
compare/contrast the two passages together (very
important for success on both 4.6E and 4.7A
questions)

Instructions for Whole Group Reading
Wrap-Up (5 minutes)
● Review what it means to make connections within

texts
● Go over answers to non-compare/contrast questions

from paired passages

**************

Writing Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Writing Student Expectations

Reading:
● Fidget Spinner

paired passage

Writing:
● Student copies of

lyrics to Mr. Morton

https://www.youtube.com/watch?v=y838TzKGrRA


4.11D.i complete simple sentences with subject-verb
agreement

Instructions for Whole-Group Writing Lesson
● Read the SE, explain what it means, and explain its

real-world significance
● Explain that one way to check to see if a sentence is

complete is the Middle of the Night Phone Call Test.
Pretend to call a student in the middle of the night and
use a fragment. Pretend to hang up. Discuss with
students how the recipient of the call would be
confused because the message was a fragment.
Demonstrate the test again using a complete, simple
sentence. Discuss the difference between the two.

● Watch Grammar Rock Mr. Morton
● Give each student a copy of the lyrics to Mr. Morton
● Work together to find the simple sentences. Label

them with SS. Underline the subject of the sentence
once and label it S. Underline the predicate of the
sentence twice and label it P

● On the back of the lyrics, have students draw a
picture of Mr. Morton doing something. Students
should write a simple sentence about Mr. Morton and
the picture under the picture. They should underline
and label the subject and predicate

● Allow time for students to walk around and share their
pictures and sentences with others

Instructions for Whole Group Writing Wrap-Up
(5 minutes)
● Review the SE and allow a few volunteers to share

their simple sentences about Mr. Morton with the rest
of the class

Day 6- Monday, September
6th

Labor Day- No School

Day 7 Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.3A Use print or digital resources to determine
meaning, syllabication, and pronunciation.

Specificity from Instructional Focus Document
4.3A Using print (e.g., book) or digital (e.g., website, app)
resources may include:
● Using resources such as dictionaries, glossaries,

thesauruses, etc.
● Using guide words and/or knowledge of alphabetical

order to locate words in print resources

Reading:
● MyBook 1
● Student

dictionaries

Writing:
● Dippin Dots revise

and edit passage

https://www.youtube.com/watch?v=iG7jEmZu1Wo


● Using search features to find words in digital
resources

● Finding words and reading entries in resources
Determining word meaning using resources may include:
● Reading and understanding the given definition,

including breaking it into parts if necessary
● Determining the applicable word meaning when

multiple definitions are provided by considering the
context in which the word in used

● Relating new vocabulary to synonyms or antonyms to
aid in meaning

Determining word syllabication and pronunciation using
resources may include:
● Identifying the number of syllables identified in the

resourceIdentifying the phonetic symbols included in
each syllable

● Identifying the placement of accented syllables in the
word

● Applying the sounds of the phonetic symbols and the
accented syllable to correctly pronounce the word

Instructions for Whole Group Writing Lesson
● Read the SE from the board and discuss its

real-world implication (recursive SE from Unit 1)
● Re-watch the Flocabulary video on dictionary

skills:
https://www.flocabulary.com/unit/dictionary-ski
lls/

● Re-watch the Flocabulary video on context
clues:
https://www.flocabulary.com/unit/context-clue
s/

● Revist Kitoto the Mighty on p. 79 of students’ MyBook
1

● Have students find and underline the word
cried

● Explain that when looking for a verb in the
dictionary, the word will be entered without
any affixes. As a result, they will be looking
for the word cry in the dictionary

● Have students find the word cry in the
dictionary. Discuss the various parts of the
definition, such as the pronunciation, part of
speech, etc.

● Use cry within the context of the story to
show students how to decide which definition
of cry matches the way it is used in the story
based on its context

Instructions for Small-Group and Independent
Reading Work:
● Students may work in small groups or pairs. They will

use the same story, Kitoto the Mighty on p. 79 to
practice using their dictionaries and determining the
meanings of words in context

https://www.flocabulary.com/unit/dictionary-skills/
https://www.flocabulary.com/unit/dictionary-skills/
https://www.flocabulary.com/unit/context-clues/
https://www.flocabulary.com/unit/context-clues/


● Students can write their answers on notebook
paper or in their ELAR journals

● They should find each word in their My Book
1 and underline it; next they will locate the
word in the dictionary and read all the
definitions. Lastly, they will use the context of
the word in the story to determine which
definition matches the way the word is used
in the story

● Words:
o Page 79: dry
o Page 80: pleased
o Page 80: fanned
o Page 83: beam
o Page 84: wish

Instructions for Whole Group Reading
Wrap-Up Part  2 (5 minutes):
● Go over the correct definitions for the words.

Discuss which context clue method was used
to determine each word’s matching definition

**************

Writing Workshop

Writing TEKS Focus: 4.11D Edit drafts using standard
English conventions

Instructions for Whole-Group Writing Lesson
● Read the SE from the board and discuss its

real-world implications
● Explain to students that today’s passage is the same

format they will see on the six weeks test
● Read the passage Dippin Dots with students and

demonstrate how to work through the questions. This
is the first time students have seen a whole revise
and edit passage with questions

● Show students strategies for flipping back to the
package to see which answer choice matches the
sentence referred to in the question

● Show students how to “slash and trash” wrong
answers in order to systematically narrow down to the
correct answer

● Another strategy that may be valuable is to
demonstrate to students how to “prove” their answers
by writing a short explanation next to each answer
choice; an alternative is to just “prove” the correct
answer

● The passage does not match this six week’s SEs, so
pick and choose questions that best match the six
weeks test and do those together first

● If you decide to take a grade on the passage, it is
probably fairest to grade based on how well students
followed along with your strategies and instructions
(be sure to explain to students before beginning how
they will be graded)



Instructions for Whole Group Writing Wrap-Up
● Review the purpose and strategies of today’s lesson

Day 8 Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations:
4.6B Generate questions about text before,
during, and after reading to deepen
understanding and gain information AND 4.10A
Explain the author’s purpose and message within
a text (recursive from Day 4)

Instructions for Teaching the Whole Group Reading
Mini Lesson Part 1 (20-25 minutes):
● Read the SE from the board and discuss its

real-world implications
● Fiction vs Nonfiction Flocabulary video (optional) for

further depth:
https://www.flocabulary.com/unit/fiction-vs-no
nfiction/

● Prepare students to read the nonfiction passage The
Galveston Hurricane of 1900 on pp.194-196 of their
MyBooks 1 by doing a picture-walk and introducing
the critical vocabulary

● Read/listen to the first two pages (pg. 192-193) as a
whole group, making sure to pause and ask pertinent
questions, giving examples of questions to deepen
the understanding and gain information

● Have students turn and talk about why they think the
author wrote the story and what message (theme) the
writer is trying to teach the reader based on what they
have read so far. Discuss responses after students
have had time to turn and talk

Instructions for Small-Group and Independent
Reading Work (45-60 minutes):
● Students will continue reading The Galveston

Hurricane of 1900 on pp. 194-196 of their MyBook 1.
Teacher discretion as to whether this will be in small
group or independent reading. Students will write their
“during” question in their Reading Journals to share at
a later time, as well as their “after” questions

● On p. 197, have the students complete the
Collaborative Discussion for a grade as partner work.
Be sure to explain the difference between similar and
different as related to the discussion questions

Instructions for Whole Group Reading Wrap-Up (5
minutes)

Reading:
● MyBooks 1

Writing:
● Samari Combat III

https://www.flocabulary.com/unit/fiction-vs-nonfiction/
https://www.flocabulary.com/unit/fiction-vs-nonfiction/


● Have students share some of their questions and
what they learned/how it deepened their
understanding of the text

**************

Writing Workshop

Writing TEKS Focus: 4.11D Edit drafts using standard
English conventions

Instructions for Whole-Group Writing Lesson
● Read the SE from the board and discuss its

real-world implications
● Explain to students that today’s passage is the same

format they will see on the six weeks test
● Read the passage Samari Combat III with students

and demonstrate how to work through the questions
● Show students strategies for flipping back to the

package to see which answer choice matches the
sentence referred to in the question

● Show students how to “slash and trash” wrong
answers in order to systematically narrow down to the
correct answer

● Another strategy that may be valuable is to
demonstrate to students how to “prove” their answers
by writing a short explanation next to each answer
choice; an alternative is to just “prove” the correct
answer

● The passage does not match this six week’s SEs, so
pick and choose questions that best match the six
weeks test and do those together first

● If you decide to take a grade on the passage, it is
probably fairest to grade based on how well students
followed along with your strategies and instructions
(be sure to explain to students before beginning how
they will be graded)

Instructions for Whole Group Writing Wrap-Up
● Review the purpose and strategies of today’s lesson

Day 9 Reading Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Warm-up: Lonestar Learning

Reading Student Expectations: 4.7C Use text
evidence to support an appropriate response

Instructions for Reading Lesson:
● Revisit The Galveston Hurricane of 1900 on pp.

194-196 of MyBook 1
● Have students complete the Galveston Hurricane

Quiz

Reading:
● Galveston

Hurricane Quiz
● MyBook 1

Writing:
● Spelling

and
Conventio
ns Test 1.4

● Gross
Food



● Go over correct answers and discuss as soon as
possible

● Allow students to work in pairs/groups to complete the
Collaborative Discussion over Galveston Hurricane
on p. 197 of MyBook 1

Instructions for Whole Group Reading Wrap-Up (5
minutes)
● Allow time for students to share their answers from p.

197 with the class; discuss
**************

Writing Workshop

Preparation: Before students arrive, write the day’s
TEKS focus on the board

Writing Student Expectations
4.2Ai decoding words with specific orthographic
patterns and rules, including regular and irregular
plurals AND 4.2A.iii decoding words using advanced
knowledge of syllable division patterns such as VV
AND 4.11D.iii singular, plural nouns AND 4.11D Edit
drafts using standard English conventions

Instructions for Whole Group Writing Lesson:
● Students will take the Spelling and

Conventions Test 1.4
● Have students grade their own papers as

they turn them in
● After all students have graded their tests, go

over the correct answers to the conventions
section

● Work with students to write an explanation for
each correct answer. Students should write
these on their tests next to each conventions
question

● Explain to students that today’s passage is the same
format they will see on the six weeks test

● Read the passage Gross Food with students and
demonstrate how to work through the questions

● Show students strategies for flipping back to the
package to see which answer choice matches the
sentence referred to in the question

● Show students how to “slash and trash” wrong
answers in order to systematically narrow down to the
correct answer

● Another strategy that may be valuable is to
demonstrate to students how to “prove” their answers
by writing a short explanation next to each answer
choice; an alternative is to just “prove” the correct
answer

● The passage does not match this six week’s SEs, so
pick and choose questions that best match the six
weeks test and do those together first

● If you decide to take a grade on the passage, it is
probably fairest to grade based on how well students



followed along with your strategies and instructions
(be sure to explain to students before beginning how
they will be graded)

Instructions for Whole Group Writing Wrap-Up
● Review the purpose and strategies of today’s

lesson

Day 10 ● Review – teacher’s choice

▪ Kahoot

▪ Mentor Text

▪ Stem Questions

▪ Review Journal

Day 11 ● Review – teacher’s choice

▪ Kahoot

▪ Mentor Text

▪ Stem Questions

▪ Review Journal

Day 12 Six Weeks Testing

Accommodations
for Special
Populations

Accommodations for instruction will be provided as stated on each student’s (IEP)
Individual Education Plan for special education, 504, at risk, and ESL/Bilingual.


